
THE GRADY BEAR 
WALKTHROUGH
Grady’s First Day at School



INTRODUCTION

Welcome to Grady Bear’s 

world! 

I’m Su-Ann, author of the 

Grady Bear books (3 and 

counting). The fact you are 

reading this is encouraging to 

me. Thank you for believing 

in the Grady Bear books, and 

in me.
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I believe that stories are a 

wonderful way to share with 

children different ideas, 

different perspectives, 

different frameworks and 

concepts. Story-telling is a 

powerful tool to strengthen 

the development of listening, 

speaking and conversational 

skills, be it the reader or the 

listener. 

INTRODUCTION
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Story-sharing is a marvelous 

way of opening up 

conversations between 

adults and children. 

There are so many ideas and 

concepts I want to include in 

each story I write, but in the 

end I put a limit to the 

number of words and images 

in each book, since, it is, 

after all, a children’s book.

INTRODUCTION

4



After Grady Bear books 1 

and 2 were published, I had 

the privilege of running 

workshops and having the 

books presented at various 

bookstores and festivals. 

Getting feedback and 

sharing ideas with 

educators, parents and of 

course, children, gave me 

ideas on how to make the 

Grady Bear books better. 

INTRODUCTION
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I wanted a way so that many 

more can benefit from the 

multiple doors, possibilities 

and ideas that I fold into 

each Grady Bear book, from 

the choice of words and 

sentences to the illustrations 

to the themes. Hence the 

birth to the idea of creating 

walkthroughs. (I like gaming 

quite a bit as well.)

INTRODUCTION
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Just as writing Grady Bear 

has changed my life in some 

ways, may you find in this 

walkthrough useful that 

could change something in 

your life.

When you do, pay it forward 

by passing this to someone 

else. 

Love & Light, Su-Ann

INTRODUCTION
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HOW TO USE THIS BOOK

As this is written as a walkthrough for Grady’s First Day at School, it 

does assume that you have access to the actual book. For this pilot 

walkthrough, I’ll be taking you in detail, page by page, through the first 

10 pages of Grady’s First Day at School. So the best way to get the most 

out of this walkthrough is to have Grady’s First Day at School next to you 

for reference.
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It is always tricky to determine what is the most suitable age for a book. 

We have wee little ones, around 2 years, scrambling over the pictures. We 

have older children, up to age 10, devouring the books in less than 10 

minutes. I’ve never read this book the same way twice to anyone. This is 

where you step in. Tweak the activities and conversations according to the 

age of the person(s) you’ll be reading and sharing Grady’s First Day at 

School with. 

HOW TO USE THIS BOOK
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For example, with an older child (age 5 and above), you could include 

additional learning facts about animals; with younger children (age 4 and 

below), you could center the conversation around colors, shapes, and 

names of animals. Where possible, I have made the distinction in this 

walkthrough for you, but not let that mislead you. The better gauge is to 

observe your audience and adjust accordingly. You might not get it right 

the first time, but you will.

HOW TO USE THIS BOOK
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…

I seriously mean read it aloud. Part of the fun about Grady Bear books is 

that it was written to be read aloud. Like Shakespeare plays. You can start 

by testing out the highlighted portions in this walkthrough to get a sense 

of the intention behind the way certain phrases and sentences were 

written. Let go, and have a bit of fun. The more you enjoy reading aloud, 

the more your readers will enjoy reading aloud with you.

HOW TO USE THIS BOOK
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The ideas for conversations in this walkthrough aren’t just meant for 

story-time. They are meant to kickstart a new way of communicating with 

children, starting with story-time and letting that habit continue into 

everyday conversations. Grady’s First Day at School isn’t just about 

school, although school is a big part of it. Grady’s First Day is also about 

First’s and beginnings – first independent day away from mummy and 

daddy, first friend… perhaps it too will be your first-time reading this way 

to others, and let it not be the only time. 

HOW TO USE THIS BOOK
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GRADY’S FIRST DAY AT 
SCHOOL

THE WALKTHROUGH FOR

13
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THE COVER

Conversation #1: Grady’s First Day at School is about a Bear. 

Do you like bears? What kind of bears are there? (e.g. Brown, 

Black, White Polar) Can you spell Grady? Can you spell school?

Conversation #2: What is school? Who goes to school? What 

happens in school for you? 
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Conversation #3: First means coming before all others in time or 

order, the earliest. It also means the beginning. What other first’s 

you have? (Try these: First time trying something new, first 

tooth, first steps, first fall, first trip outside home). 

Background to Grady’s First Day at School: this is also the 

author’s first children book. Find out more about the Making of 

Grady’s First day at School at http://www.gradybear.com/the-

making-of-first-sketches/.

THE COVER
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Conversation #4: Every book is written by someone. For this 

book, who is the author? Do you like the artwork? Can you 

guess what is the meaning of “illustrator”? 

THE COVER
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Activity: (For younger children) If you were to write a story, 

what will your story be about? Draw a cover page of your first 

book.

For older children: Do you like writing? Drawing? If you were 

to write a story, who will you write about? Will it be about a 

bear? Write a story about a first something for that xxx.  Then 

draw some pictures to go with the story. Have fun!

(You can learn more about the book writing process at 

http://www.gradybear.com/for-our-young-readers/)

THE COVER
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The Cover: Story-time begins with the cover page.

On book title, GRADY’S FIRST DAY AT SCHOOL
“
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PAGES 2 & 3

On Page 1, we are given many clues what is happening, but we 

do not know for sure until we read the 8th line, “It was the first 

day of school for Grady Bear”. The effect created here is that the 

reader has to read 7 lines before that they are told it is the first 

day of school for Grady Bear. Read the lines with a sense of 

suspense. 

Conversation: Grady Bear is facing a great big red building. We 

can’t see his face. Can we guess how he is feeling?  How do you 

feel when you see a great big building?
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Counting activity: How many windows are there? (For older 

children) How many dark red bricks can you count?

Observation activity: Where is the playground with the slides 

and climbing frames?  (Point to the climbing frames and slides 

in the picture to show younger readers.) Do you like slides or 

climbing frames? (Or both!)

Physical activity (for younger children): How do you climb up 

something? Raise left arm and left leg forward! Raise right arm 

and right leg forward! Raise Left arm and right leg forward 

(Arm and leg coordination)

PAGES 2 & 3
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Read-Aloud activity: Can you spell “School”? (Point to the word 

“School” in the picture) Listen to the sound of the letters. 

Conversation: Tell me more about your school. Is your school 

bigger than Grady’s school? (Encourage readers to use 

descriptive words: great, big, red and comparative adjectives 

and adverbs: bigger, smaller. (There will be more practice 

coming up on Page 9 of Grady’s First Day at School). 

PAGES 2 & 3
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Conversation:  What is the color of your school? (Build your 

reader’s sight awareness around colours tones – e.g. the red 

building has several colours: pink, rose pink, dark pink, brick 

red.)

PAGES 2 & 3
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Grammar Activity: With older readers, show them how they can 

play with double / triple adjectives to describe nouns for richer 

descriptions. E.g. great (adj 1) big (adj 2) red (adj 3) school 

(noun). Descriptions can also come in the form of “like xxx” 

(e.g. On the other side was a tree, shaped like a giant mushroom

(line 7 of Page 2). Play a game: can you come up with different 

descriptions based on what you see? Try the (1) Tree E.g. giant 

mushroom-shaped tree, fresh lime green tree. (2) School E.g. 

great big red school, red brick school.

PAGES 2 & 3
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…

On Read Aloud Drama“

The Great Big Red School: Play with the descriptive words
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Physical activity: Who takes you to school every day? How do 

you go to school? Get your child to act out how they go to 

school using their bodies: cycle, walk, car, bus. What sounds do 

the car/bus make? How does a bear go to school? Walk like a 

bear. Notice the sounds the bear paws make on the ground (your 

feet make). How does a bee go to school? Fly around like a bee. 

What sounds do a bee make? Buzz. (Practice the “b” and “z” 

sounds)

PAGES 2 & 3
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This Bear and Bee activity is a big hit with children of all ages. 

It is a tried-and-proven effective ice-breaker. I have not seen a  

child (yet) who doesn’t want to walk like a bear or buzz like a 

bee. And it is amazing what children can be when given an 

opportunity to express themselves.

Conversation: End off this energy-charged activity with them 

sitting down and expressing what they see on their way to 

school. 

PAGES 2 & 3
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On Page 4, we read about Grady Bear watching the other 

children. The other children look excited to be in school. But it 

is not the same for Grady. Grady wasn’t sure if he was excited to 

be in school like the other children. Grady is experiencing a 

“I’m like this, I’m not like the others” identity moment.  (This is 

as opposed to children being in their own world, “I am xxx”.)

PAGE 4
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When children start to socialize beyond their home environment 

(especially for children who have little or no interaction with 

other children), they become aware of themselves vs others. And 

differences will start to show. Here, the difference is emotions. 

Recognizing this difference is an important self-examination 

skill to master in children.

PAGE 4
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When it comes to encouraging children to be “emotionally-

intelligent”, the first step to recognize is that there is no right or 

wrong emotions for a given situation. Rather, it is about first 

being able to encourage children to recognize what is the 

emotion. When children are aware of the distinction between 

how they feel and how others feel, this can cause mixed feelings 

in a child when they become aware they not feeling and 

behaving like the others. 

PAGE 4
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You might ask: “how come a child becomes not sure about 

themselves, just as Grady did?” Children learn to “copy” from 

what they see. If someone around them is excited, they tend to 

“copy” the excitement. But they are copying the behavior. How 

they feel might be something different. 

Now you might be asking, “now that I am aware of this, what 

happens then?”

PAGE 4
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Conversation: Start with asking the reader: How is Grady 

feeling? (Point to Grady’s face). What is the meaning of 

nervous? (It is about having or showing feelings of being 

worried and afraid about what might happen – Page 5 shows us 

what Grady Bear is nervous about what might happen to him). 

When were you nervous? How can you tell when you are (a) 

nervous, (b) when you are excited, and (c) when you are happy? 

PAGE 4
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Have your reader(s) get that they too can feel differently from 

others, just like Grady Bear. Encourage them to figure out for 

themselves how they can recognize how they are feeling. 

Learning how to recognize and articulate emotions is an 

important first step towards becoming more emotionally-

intelligent. 

PAGE 4
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I am not like Others: Grady Bear wasn’t sure if he was excited to 

be in school like the other children

On BEING EMOTIONALLY-INTELLIGENT
“
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PAGE 5

On Page 5, we read about what Grady is afraid of what might 

happen to him. Grady is wondering a great many things. Being 

afraid is very real. Many children do not know how to talk about 

their fears that makes sense to them and others. The 

conversations on this page is about getting your readers to see if 

they can relate to what Grady is afraid of, namely getting lost, 

who will play with him, how will help him and if there will be 

something for him to eat.
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Conversation:  Is your school big like Grady’s? Do you know 

where your classroom is? How do you find your way to the 

toilet? What can you see on your way to the toilet? What can 

you see on your way to the playground? How will you find your 

way from the classroom to the playground? 

PAGE 5
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Get your readers to learn how to give location and directions 

instructions. Use words like walk straight, turn right, turn left, 

go up or down the stairs.

For older readers: have you gotten lost before? Do you know 

your way home? What is your home address?

PAGE 5
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Getting Lost in School: One is never too young to start learning 

directions and locations. 

On Children relating to Grady’s fears

“
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Conversations: Friends! 

(For younger children) How do you make a friend? 

(Introductions: Saying “hello”, introduce name, learn the name 

of the other). 

(For older children) How many friends do you have? What are 

their names? What do you do with your friends? 

PAGE 5
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Conversations: On Page 5, Grady wonders who would help him 

if he fell. When we are able to find ways to be more prepared, 

the fear often disappears. Which is what Page 5 creates for you 

and the readers: an opportunity for you to get your readers to 

talk about how they can be more prepared should they fall down.

(With older readers) Have you fallen down in school before? 

What happened? What will you do if you fell down?

PAGE 5
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Who helps you with your meal in school? What do you eat in 

school? Can you spot the apple? What is in the glass? What is in 

your favorite sandwich? (Food Conversations: you can deepen 

the conversation here about food to include what did you eat for 

breakfast / lunch / dinner, ingredients, types of drinks…)

PAGE 5
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…

If your readers have been so good about keeping still through the 

first 5 pages – do let your reader go a little crazy here! The ideas 

on this Page were pulled from various reading sessions with 

children, and the activities here are all winners! (Sometimes I 

start book-reading with the activities here or activities from 

Pages 2-3: Be a Bear, Be a Bee). Enjoy the ride!  

PAGE 6
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On Page 6, we read about how Grady Bear is not able to control 

his feet from moving towards the school even though he is 

nervous and afraid of what might happen to him. The theme in 

the background is the concept of mind and body control. 

Gaining control of one’s body is not an easy feat for children: 

like sitting still. (I am still guilty of that till today.)

PAGE 6
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Activity: Look into each other’s eyes. Keep eyes open. See how 

long you can gaze into someone else’s eyes without blinking. 

(Most readers will find it hard not to blink).

Conversation: This is how Grady felt when his feet kept moving 

closer to the school on their own. He could not control his feet. 

Have you ever felt you do not have full control over your body? 

(

PAGE 6
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(Author’s note. Don’t skip the eye activity. This simple act is a 

teaser for Page 8 when Grady meets Deedee for the first time, 

and they look at each other, waiting for each other to blink.) This 

simple activity is also a test and practice of one’s will and ability 

to focus. You can try variants of this activity, such as keeping 

score who blinks first.

PAGE 6
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Read-Aloud Drama activity: Crackle Crack Crick Crackle

Read aloud with different rhythms and volume: fast & slow, 

loud & soft; fast & loud; fast & soft, slow & loud, slow & soft. 

For older children, you can add more variants: fast, faster, 

fastest. Slow, slower, slowest. Loud, louder, loudest. Soft, softer, 

softest. Put in all sorts of variables and have fun!

PAGE 6
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If you are reading to a group of children, you can get the 

children to read alone and read in groups in turn. Once in a 

while, pause the game to work on the ‘c’, ‘k’ and ‘kle’ 

distinctions. Sometimes, I like to mix up this activity with the Be 

the Bear Be the Bee activity (Pages 2 & 3) to engage the more 

kinesthetically-inclined.

PAGE 6
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Crackle! Crack! Crick! Crackle! Something strange was 

happening to Grady Bear…

On cracking the Crackle Code

“
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Read-Aloud Drama activity: the Oh? Oh. Oh! On Page 7 are to 

be read with different expressions to describe the changing 

thoughts in Grady. First “Oh?” - Grady is puzzled, asking what 

is the noise. Second “Oh.” - Grady comes to an initial 

understanding that the noise is a buzzing by a bee. Third Oh! -

Grady finally gets that this could be someone who likes him. 

PAGE 7
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Activity: get readers to work on letters “b” and “z” – have them 

distinguish between the “b” and “z” sounds with their tongues 

and teeth, and how the letter “b” and “z” joins together. 

Next, work on letters “h” and “m” – opposite of “b” and “z”. 

Experience the different sounds of the letters and how they are 

made. 

PAGE 7
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Lots of practice on the letters “b”, “z”, “h” and “m” to keep the 

little ones busy!

The simple phrase, “A bumble bee is looking at me” / “I 

wonder if the bee likes me!” can be read aloud over and over 

again, by varying speed (fast/slow) and/or volume (loud/soft), 

stress patterns. 

PAGE 7
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Hum Hum Hum Hum: More read-aloud drama fun with Deedee 

the Bee! 

On learning how to give direction and location instructions“
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On Pages 8 & 9, Grady Bear meets Deedee the Bee for the first 

time. (Another first!) Grady’s wonder turns from fear of the 

unknown (page 5) into a curious wonder about who the bee is 

(page 8). As adults, we sometimes might forget that 

introductions and making friends are social skills that are 

learned (like when we are going for that very important 

interview for the job of our lives). It is never too early to start. 

First moments are significant ones when it comes to 

relationships – encourage your readers to be more conscious 

about how they present themselves to another person for the first 

time!

PAGEs 8 & 9
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Deedee as a bee and best friend to a bear is a deliberate move. I 

wanted a character that children could relate to, and at the same 

time, present the perspective that mammals and insects can not 

just co-exist but also live in harmonious relationships –

something we humans can do more with! And who would make 

a best friend to a furry and big mammal? No less than a buzzing 

and tiny insect! Find out more at 

http://www.gradybear.com/what-about-the-bear-and-the-bee/. 

PAGEs 8 & 9
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As Deedee the Bee is very small compared to Grady Bear, size 

(and size comparisons) becomes the first topic of conversation 

between Grady and Deedee. Encourage your readers to observe 

and relate how opposites (big/small) happen in their daily home 

environment.

Conversation: What are 3 things that you use everyday that is 

small? (e.g. cup, bag) What are 3 things that you use everyday 

that is big? (e.g. bed, bathtub / shower) What are 3 things that 

you see everyday that is tiny?  (e.g. ants, insects) What are 3 

things that you see everyday that is great? (e.g. bridges, 

buildings). 

PAGEs 8 & 9
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Opposites: Size becomes the first topic of conversation between 

Grady and Deedee. 

On Firsts in Grady’s First Day at School
“
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Children navigate a world that is so much bigger than them on a 

day to day basis: big chairs, tall handles, hard to reach table 

tops… pretty much like Deedee the Bee. Deedee is aware of the 

smallness of who she is, yet that doesn’t stop her. Use this as an 

opening to talk to children about how they navigate the big 

world around them outside their home.  

Conversation: What is big for you in school? What happens 

then? (e.g. sink is too high – use a stool; cannot reach the books 

on the high bookshelf – tiptoe; ask someone to help                          

you). 

PAGEs 8 & 9

63



Conversation: Do you remember what we did on Page 6 (look @ 

each other without blinking). How does that make you feel? 

What do you think?  [Point here is not to make your readers 

wrong for looking. When we can learn how to express what is it 

we are thinking or feeling when we find themselves looking at 

someone for the first time, we are learning social skills and 

“rules of conduct”]. What else can you do when you find 

yourself looking at someone? [e.g. Say hello, smile, shake 

hands, introduce your name. Adjust the action according to age]

PAGEs 8 & 9
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Pages 8 & 9 are also about Grady being curious about meeting 

someone unlike him creates the basis for their relationship.

(For older children): Tell me more about your friends in school. 

Do you have friends who are like you? How are your friends 

like you? How are your friends not like you?

PAGEs 8 & 9
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We have made it to Page 10 of Grady’s First Day at School! This 

page is all about rhythm – one of the most underrated aspects of 

writing. Rhythm can make you rush, or slow you down. 

Rhythm, combined with tone, can change the meaning of words.

Read-Aloud Activity: Take turns to read aloud the dialogue 

differently using speech patterns to create different moods and 

meanings:

e.g. WHO (stress) are (unstress) YOU (stress) 

Who (unstress) ARE (stress) you (unstress)

WHO (stress) ARE (stress) YOU (stress)

PAGE 10
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(With older children) Read aloud the other sentences and see 

how many ways you can change the meaning and mood of the 

sentence:

WILL you be my friend? (stress on willingness)

Will YOU be my friend? (stress on you)

Will you BE my friend? (stress on be; the now)

Will you be MY friend? (stress on my, possession)

Will you be my FRIEND? (stress on friendship)

- Will you play with me?

PAGE 10
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The letter “H” is tricky for many children. Here’s how you can 

make it fun: Read-Aloud Drama activity: Hum Hum Hum

Hmm Hmm Hmm Ho Ho Ho

Read aloud with different rhythms and volume: fast & slow, 

loud & soft; fast & loud; fast & soft, slow & loud, slow & soft. 

For older children, you can add more variants: fast, faster, 

fastest. Slow, slower, slowest. Loud, louder, loudest. Soft, softer, 

softest. If you are reading to a group of children, get the children 

to read alone and read in groups. Play with the ‘hum’, ‘hmm’ 

and ‘ho’distinctions.

PAGE 10
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Hum and hmm and Ho makes “H” speech practice fun 

On one of the most underrated aspects of writing: 
rhythm

“
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Grady’s First Day at School
Grady Loses A Tooth
Grady Goes Adventuring
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